
Some examples of equity and inclusion embedded in various curriculum documents 
*Please note this document contains a few examples and is not an exhaustive listing.   

Grade Subject/Strand Guiding statement Specific expectation 
SCDSB Operational 

Plan 
Actions: 
• Schools will allocate resources to enhance 

collection of learning materials to be more 
reflective of our diverse populations. 

• Guest speakers, learning opportunities and 
lessons will be utilized in our classrooms and 
schools to allow students to see themselves and 
their lived realities in the content being learned 
and discussed. 

• Digital and print resources used in the SCDSB 
will reflect and honour the diverse lived 
experiences and identities of SCDSB students. 

• Schools will actively engage in efforts to promote 
equity, diversity, inclusion and social justice in 
classrooms and school settings. 

Expected Outcomes: 
• 75-80% of students will state that they see their own 

culture/ background in what they are learning about in 
class in the 2019-2020 School Climate Survey for 
Secondary Students, and in the 2020-2021 School 
Climate Survey for Elementary Students.  

 
• 75-80% of students will state that they ‘feel accepted for 

who I am’ and ‘I feel I belong’ in the 2019-2020 School 
Climate Survey for Secondary Students and in the 
2020-2021 School Climate Survey for Elementary 
Students. 

 
 

Grades 1-8 Language Effective teaching approaches involve students in the use of higher-level thinking skills and encourage them to 
look beyond the literal meaning of texts and to think about fairness, equity, social justice, and citizenship in a 
global society. 

Grades 1-8 Science and 
Technology, 
2007 (p. 12) 

“wherever possible, be inclusive and reflect the diversity of the student population and the population of the 
province.” 
 

Grades 1-8 Grades 1-8 
Mathematics  
(p. 29) 

“Learning activities and resources used to implement the curriculum should be inclusive in nature, reflecting the 
range of experiences of students with varying backgrounds, abilities, interests, and learning styles. They should 
enable students to become more sensitive to the diverse cultures and perceptions of others, including Aboriginal 
peoples.” 

Grades 1-12 French as a 
Second 
Language, 2013 
(p. 5) 

“It is important that students be connected to the curriculum; that they see themselves in what is taught, how it is 
taught, and how it applies to the world at large. The curriculum recognizes that the needs of learners are diverse 
and helps all learners develop the knowledge, skills, and perspectives they need to become informed, 
productive, caring, responsible, and active citizens in their own communities and in the world.” 

Kindergarten Belonging and 
Contributing 
 
 
Demonstrating 
Literacy 
 

Supporting Children’s Sense of Belonging and 
Contributing through Collaboration, Empathy, and 
Inclusiveness 
 
Supporting the Development of Literacy Behaviours  

https://www.ontario.ca/document/kindergarten-program-
2016?_ga=2.4447859.1159770863.1536587449-
571771584.1535564290 
 
Children’s sense of belonging and contributing grows as 
they: ...develop an appreciation of diversity and an 
understanding of the concepts of equity, equality, fairness, 

https://www.ontario.ca/document/kindergarten-program-2016?_ga=2.4447859.1159770863.1536587449-571771584.1535564290
https://www.ontario.ca/document/kindergarten-program-2016?_ga=2.4447859.1159770863.1536587449-571771584.1535564290
https://www.ontario.ca/document/kindergarten-program-2016?_ga=2.4447859.1159770863.1536587449-571771584.1535564290


tolerance, respect, and justice… The educators include 
learning opportunities that reflect the children’s diverse 
backgrounds – for example, they introduce stories, poems, 
songs, dance, and games that reflect the children’s 
backgrounds, and they have the children bring items from 
home into the classroom. 

Kindergarten  Belonging and 
Contributing 

OE5 As children progress through the Kindergarten 
program, they: demonstrate an understanding of 
the diversity among individuals and families and 
within schools and the wider community. 

Conceptual Understandings • It is essential for us all to 
honour and understand diverse cultural, linguistic, and 
personal preferences. • I am a member of a community. 
Some people in the community are the same as me and 
some are different from me. • I can have many roles in the 
community. • We are learning that all persons have value 
and that we can benefit from accepting and welcoming 
individual differences. 

Kindergarten  Belonging and 
Contributing 

OE26 As children progress through the 
Kindergarten program, they: develop an 
appreciation of the multiple perspectives 
encountered within groups, and of ways in which 
they themselves can contribute to groups and to 
group well-being. 

Conceptual Understandings • Everyone needs to have a 
sense of belonging. • We all need to be heard and have a 
voice in the groups to which we belong. • It is important for 
all of us to listen to and consider the diverse viewpoints 
expressed in the groups to which we belong. • We make 
different contributions to groups in different contexts. • The 
norms and customs that govern our behaviour may be 
different in different groups. 

Kindergarten Demonstrating 
Literacy and 
Mathematics 
Behaviours 

OE21 As children progress through the 
Kindergarten program, they: express their 
responses to a variety of forms of drama, dance, 
music, and visual arts from various cultures and 
communities. 

Conceptual Understandings • The arts are a vehicle for 
understanding different cultures and communities and 
expressing our own ideas about them. • Through 
interacting with various works of dance, drama, music, and 
visual arts, including multimedia art works, we deepen our 
awareness and appreciation of diverse perspectives. • The 
arts have symbols that are rooted in a particular social, 
historical, and cultural context and therefore may have 
meanings that are different from what we know from our 
own culture and time. • The arts provide a natural vehicle 
through which we can explore and express ourselves.  

Kindergarten Thinking about 
Self-Regulation 
and Well-Being 

Developmental Domains as Components of Overall 
Well-Being  

Educators who have an awareness of a child’s 
development take each component into account as part of 
the whole, with an understanding of and focus on the 
following elements: • cognitive development − brain 
development, processing and reasoning skills, use of 
strategies for learning • emotional development − 
emotional regulation, empathy, motivation • social 
development − self-development (self-concept, self-
efficacy, self-esteem); identity formation (social group 



identity, gender identity, spiritual identity); relationships 
(peer, family) • physical development − physical activity, 
sleep patterns, changes that come with growth, body 
image, nutritional requirements. 

Grade 1 Visual Arts D3 – Exploring Forms and Cultural Contexts D3.2 demonstrate an awareness of a variety of works of 
art from diverse communities, times, and places (e.g. 
iconic architecture they have seen either in pictures or in 
real life, such as the CN Tower, the Eiffel Tower, the Taj 
Mahal; comics from different countries; decorations or 
patterns on crafts or old artefacts; contemporary and 
ancient clay sculptures; paintings of family or community 
events from different cultures or from previous eras). 

Grade 1 The Arts p. 14 
Exploring Forms and Cultural Contexts focuses on 
the students’ awareness and understanding of how 
the various arts and art forms have developed in 
various times and places; of the role of the different 
arts in students’ own lives and in the local, national, 
and global communities; and of the social and 
economic factors that influence how the arts are 
perceived and valued. This component also 
encompasses the study of contemporary media 
and art forms. It is intended to help students 
understand that the arts are an important means of 
recording and expressing cultural history and 
identity and are also an essential aspect of living for 
all people. The focus should not be on the learning 
of facts, but rather on a meaningful extension of 
creating and learning in the arts. 

A3.2 identify and describe dance experiences in their own 
lives and communities (e.g. At home: dancing or moving to 
a favourite song/story; seeing dance on television or in a 
movie DVD; at school: playing at recess; in the 
community: dancing or observing dances at weddings, 
parties, cultural celebrations). Teacher prompt: “What 
dances do you and your family participate in at special 
occasions in your life?” 

Grade 2 Social Studies:  
Heritage and 
Identity 
 

p. 75 
In Grade 2 social studies, students will develop 
their understanding of their local community and 
begin to examine the global community. Students 
will explore a variety of traditions within their 
families and their local communities, developing an 
understanding of how these traditions contribute to 
and enrich their own community and Canadian 
society. 

A3.4 describe some significant traditions and celebrations 
of their families, their peers, and their own communities, 
as well as of some other communities in Canada. 

Grade 2 Social Studies:  
Heritage and 
Identity 
 

p. 48 
It is important that teachers of social studies, 
history, and geography create an environment that 
will foster a sense of community where all students 

A3.1 identify and describe different types of families (e.g. 
families with one parent, two parents, no children; same-
sex families; blended and multigenerational families; 



feel included and appreciated. It is imperative that 
students see themselves reflected in the choices of 
materials, resources, and examples selected by the 
teacher. When leading discussions on topics 
related to diverse religious, ethnocultural, or socio-
economic groups or the rights of citizenship, 
teachers should ensure that all students – 
regardless of culture, religious affiliation, gender, 
class, or sexual orientation – feel included and 
recognized in all activities and discussions. 

immigrant families; families where the parents come from 
different religious or ethnocultural groups). 

Grade 3 Arts - Dance p. 49-50 
The arts give both students and teachers a unique 
way to explore positive ways of dealing with the 
social and emotional impact of various forms of 
discrimination, such as racism, sexism, 
homophobia, and religious intolerance, as well as 
the effects of bullying, harassment, and other 
expressions of violence and hatred. 
Students should be made aware of the historical, 
cultural, and political contexts of both the traditional 
and non-traditional gender and social roles 
represented in the material they are studying…In 
dance, same-sex partnering, and grouping should 
be supported, and opportunities to explore non-
stereotypical social roles in dance forms should be 
provided. 

A3.1 describe, with teacher guidance, a variety of dances 
from communities in Canada and around the world that 
they have seen in the media, at live performances and 
social gatherings, or in the classroom. 

Grade 5 Social Studies p. 15 
Cultural Safety 
It is important to create a learning environment that 
is respectful and that makes students feel safe and 
comfortable not only physically, socially, and 
emotionally but also in terms of their cultural 
heritage. A culturally safe learning environment is 
one in which students feel comfortable about 
expressing their ideas, opinions, and needs and 
about responding authentically to topics that may 
be culturally sensitive. 

Big Idea 
A1. Interactions between people have consequences that 
can be positive for some people and negative for others. 
Guiding Questions: 
Why is it important to understand that different people 
have different perspectives? How do we form our own 
perspective? How do other people form theirs? What 
causes conflict? Do all conflicts have a resolution? Why is 
it important to cooperate with others? 

Grade 5  Language 
Media Literacy  

It is important to ensure that, in addition to the 
materials provided for instruction, students are able 
to choose from a wide range of texts that are 
engaging and relevant to their personal 
experiences and interests as readers, writers, and 

1.3 express opinions about ideas, issues, and/or 
experiences presented in media texts, and give evidence 
from the texts to support their opinions (e.g. explain why 
they think the coverage of an event by one media news 
source is more interesting and/or more reliable than the 



viewers. All texts chosen for instruction should be 
worthy of study and promote anti-discriminatory 
education. Junior students should have access to 
culturally diverse oral, print, and media texts that 
allow them to explore more complex topics or 
issues related to fairness, equity, and social justice, 
more subtle or abstract themes, and particular 
genres; that use a variety of organizational patterns 
and features; and that require inference and 
analysis. 

coverage of the same event by another source; defend an 
opinion about whether a media text that excludes groups 
such as girls or racial or ethnocultural minorities is sending 
a harmful message). 
 
1.5 identify whose point of view is presented or reflected in 
a media text, ask questions to identify missing or 
alternative points of view, and, where appropriate, suggest 
how a more balanced view might be represented (e.g. this 
documentary about various athletes does not include 
athletes who have physical disabilities; another character 
could be included to represent their experience).  

Grade 5  Social Studies Strand: People and Environments: The Role of 
Government and Responsible Citizenship 
 
 
 

B1. assess responses of governments in Canada, 
including First Nations, Métis, and Inuit governments, to 
some significant issues, and develop plans of action for 
governments and citizens to address social and 
environmental issues. 
 
Guiding Questions: 
When and how should members of the community come 
together to make change? Why is it important to consider 
the perspectives of all stakeholders when trying to 
formulate solutions to problems?  

Grade 6 Social Studies p. 127 
With reference to the efforts of women’s rights, civil 
rights, Indigenous, or labour organizations, or of 
advocacy organizations for immigrants, disabled 
people, or various religious or ethnic groups; the 
Métis idea of and belief in respectful blending, and 
assess the extent to which Canada has achieved 
the goal of being an inclusive society (e.g. with 
reference to the policy of multiculturalism, the 
Canadian Charter of Rights and Freedoms, the 
Ontario Human Rights Code, the Ontarians with 
Disabilities Act, freedom of religion, the recognition 
of gay marriage, the ratification of the United 
Nations Declaration on the Rights of Indigenous 
People). 

A1.4 explain how various groups and communities, 
including First Nations, Métis, and Inuit communities, have 
contributed to the goal of inclusiveness in Canada. 

Grade 6 Social Studies  p. 130 
Trade among precontact First Nations; cooperation 
between First Nations and the French and British in 
the fur trade; Indigenous treaties; conflict between 

A3.7 describe interactions between communities in 
Canada, including between newcomers and groups that 
were already in the country.  



Catholic and Protestants in Ontario or White and 
Asian residents in British Columbia; racism directed 
at Black settlers in Nova Scotia and southern 
Ontario; responses of local businesses, ranging 
from the refusal to serve certain groups to providing 
new products and services to help meet the needs 
of new communities; interactions between 
newcomers and settlement agencies or advocacy 
organizations. 

Grade 6  Social Studies  People and environments: Canada’s interactions 
with the global community  

Overall Expectation B2  
Inquiry: use the social studies inquiry process to 
investigate some global issues of political, social, 
economic, and/or environmental importance, their impact 
on the global community, and responses to the issues 
(FOCUS ON: Cause and Consequence). 

Grade 8 Dance Strand: Creating and Presenting A1.2 use dance as a language to communicate messages 
about themes of social justice and/or environmental health 
(e.g. possible solutions to bullying, poverty, racism, 
pollution, land claims, homelessness, war, deforestation, 
oppression, colonization). 

Grades 1-12 French as a 
Second 
Language  
 
 
 

“inclusive language. Language that is equitable in 
its reference to people, thereby avoiding 
stereotypes and discriminatory assumptions (e.g. 
fire fighter includes both males and females, 
whereas fireman refers only to males.)”. 

B1.4 Creating Media Texts: create a variety of increasingly 
complex oral media texts using forms, conventions, and 
techniques appropriate to the purpose and audience (e.g. 
review a book, movie, or community event in a podcast; 
create a commercial promoting inclusiveness in the school 
community; create and record a voice-over narration for a 
video; present a personal point of view in a news 
broadcast; create a short video about an important issue 
faced by a First Nation, Métis, or Inuit community). 

Grades 4-6  Literacy Antidiscrimination education in the language 
program.  
 
The implementation of antidiscrimination principles 
in education influences all aspects of school life. It 
promotes a school climate that encourages all 
students to work to high standards, affirms the 
worth of all students, and helps students strengthen 
their sense of identity and develop a positive self-
image. It encourages staff and students alike to 
value and show respect for diversity in the school 
and the wider society. It requires schools to adopt 
measures to provide a safe environment for 

http://www.edu.gov.on.ca/eng/curriculum/elementary/langu
age18currb.pdf 
  
Grade 4 
Point of View 1.8 identify the point of view presented in 
oral texts and ask questions about possible bias (e.g. 
identify the use of words and/or phrases that signal 
generalizations or stereotypes about gender, culture, 
ability, or age). Teacher prompts: “whose point of view is 
presented in this poem?” “Whose point of view is 
excluded?” “Does this reflect the way the world is today?” 
“How might this text be different if another point of view 
were presented?” 

http://www.edu.gov.on.ca/eng/curriculum/elementary/language18currb.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/language18currb.pdf


learning, free from harassment, violence, and 
expressions of hate. Antidiscrimination education 
encourages students to think critically about 
themselves and others in the world around them in 
order to promote fairness, healthy relationships, 
and active, responsible citizenship. 
 
Learning resources that reflect the broad range of 
students’ interests, backgrounds, cultures, and 
experiences are an important aspect of an inclusive 
language program. In such a program, stories 
contain heroes and protagonists of both sexes from 
a wide variety of racial and cultural backgrounds. 
Students are made aware of the historical, social, 
and cultural contexts for both the traditional and 
non-traditional gender and social roles represented 
in the materials they are studying. Teachers 
routinely use materials that reflect the diversity of 
Canadian and world cultures, including those of 
contemporary Aboriginal peoples, and make them 
available to students. 
 
 
 

Grade 5 
Point of View 1.8 identify the point of view presented in 
oral texts and ask questions to identify missing or possible 
alternative points of view (e.g. use drama or role play to 
explore the perspective of the minor characters in a play; 
respond to a speaker who expresses an alternative point 
of view on an issue; ask a variety of people for their views 
about a topic). Teacher prompts: “How would the content 
of this text change if it were presented from a different 
point of view?” “How would the language the author uses 
need to change to reflect a different point of view?” “What 
other voices do you think should be heard on this topic?” 
“Is the text fair?” 
 
Point of View 1.9 identify the point of view presented in 
texts, ask questions to identify missing or possible 
alternative points of view, and suggest some possible 
alternative perspectives (e.g. ask why the perspective of 
certain characters in a story is not presented and include 
some missing voices in a dramatization of a text; with a 
partner, role-play an interview with a person who 
represents one of the missing voices). Teacher prompts: 
“Whose point of view is fully explored? Why?” “Do you see 
any evidence of stereotyping in this text?” 
 
Responding to and Evaluating Texts 1.3 express opinions 
about ideas, issues, and/or experiences presented in 
media texts, and give evidence from the texts to support 
their opinions (e.g. explain why they think the coverage of 
an event by one media news source is more interesting 
and/or more reliable than the coverage of the same event 
by another source; defend an opinion about whether a 
media text that excludes groups such as girls or racial or 
ethnocultural minorities is sending a harmful message). 
 
Audience Responses 1.4 explain why different audiences 
might respond differently to the same media text (e.g. 
identify some different responses to their favourite music 
and suggest reasons for the differences). Teacher 
prompts: “What do you think of this media text? Who might 
agree or disagree with your opinion?” “How does 



gender/age/culture seem to influence people’s choices? 
Give examples.” 
 
Point of View 1.5 identify whose point of view is presented 
or reflected in a media text, ask questions to identify 
missing or alternative points of view, and, where 
appropriate, suggest how a more balanced view might be 
represented (e.g. this documentary about various athletes 
does not include athletes who have physical disabilities; 
another character could be included to represent their 
experience). Teacher prompt: “Whose point of view is 
missing in this media text? How could the text be changed 
to include that point of view?” 
 
Grade 6 
Point of View 1.9 identify the point of view presented in 
texts; determine whether they can agree with the view, in 
whole or in part; and suggest some other possible 
perspectives (e.g. ask questions to identify any biases that 
are stated or implied in the view presented). Teacher 
prompts: “Who would be most likely to share this point of 
view? Who would not?” “How would you revise the text to 
appeal to a different or a wider audience?” “Why do you 
think stereotypes are used in certain texts?” 
 
Purpose and Audience 1.1 identify the topic, purpose, and 
audience for a variety of writing forms (e.g. an original 
poem, with an invented structure or based on a model 
such as a haiku, about a topic of personal interest, to 
share with the class; a persuasive letter asking the school 
principal to look at a specific issue from a new point of 
view; a description of the procedure for constructing a 
three-dimensional model, to share with Grade 3 students; 
a script on a topic of current interest for a mock television 
broadcast for a general audience). 
 
Point of View 1.5 identify whose point of view is presented 
in a media text, identify missing or alternative points of 
view, and, where appropriate, determine whether the 
chosen view achieves a particular goal (e.g. identify biases 
in two different media texts that focus on the same topic or 
event; evaluate the portrayal of Aboriginal people in the 



media). Teacher prompts: “What bias or stereotypes can 
you detect in this advertisement? Can you think of reasons 
why this view of the subject is used? What does this 
advertisement achieve?” “Are there different portrayals of 
Aboriginal people in the media? How are they different? 
Why are they different? Which ones are most accurate?” 

Grades 7-8  Literacy The language curriculum for Grades 7 and 8 is 
designed to engage students in tasks that they see 
as meaningful in order to motivate them to analyze, 
evaluate, and create texts out of interest, as well as 
to meet curriculum expectations. The expectations 
encourage students to explore issues related to 
personal identity and community concerns as they 
interact with increasingly complex and/or 
challenging texts; to critically analyze and evaluate 
perspectives in texts and the influence of media on 
their lives; and to write about and discuss topics of 
relevance that matter in their daily lives. 
 
It is important to ensure that, in addition to the 
materials provided for instruction, students have 
access to a wide range of texts that are engaging 
and relevant to their personal experiences and 
interests as readers, writers, and viewers. All texts 
chosen for instruction should be worthy of study 
and promote anti discriminatory education. 
 
All students, especially young adolescents, need to 
see themselves in the texts they encounter. They 
need to be able to choose independently to read, 
listen to, or interact with texts that have personal 
relevance in their day-to-day lives, including texts 
that deal with issues related to fairness, equity, and 
social justice. 

Grade 7 
Point of View 1.9 identify the point of view presented in 
texts, including increasingly complex or difficult texts; give 
evidence of any biases they may contain; and suggest 
other possible perspectives (e.g. determine whether an 
author’s choice of voices to include seems justified and 
suggest how the meaning would change if different voices 
were chosen). 
 
Point of View 1.5 demonstrate understanding that different 
media texts reflect different points of view (e.g. compare 
pictures of the same character and/or event in media texts 
aimed at different audiences and identify the different 
perspectives represented). Teacher prompt: “What 
differences can you identify in the way the character is 
represented in the different texts? Which representation 
seems most/least fair? Why? What explanation can you 
suggest for the differences in the representations?”  
 
Grade 8 
Appropriate Language 2.4 use appropriate words, 
phrases, and terminology from the full range of their 
vocabulary, including inclusive and non-discriminatory 
language, and a range of stylistic devices, to communicate 
their meaning effectively and engage the interest of their 
intended audience (e.g. use imagery, figurative language 
such as similes and analogies, and other stylistic elements 
such as idioms and onomatopoeia to evoke a particular 
mood in a dramatic monologue or an appeal for support). 
 
Point of View 1.9 identify the point of view presented in 
texts, including increasingly complex or difficult texts; give 
evidence of any biases they may contain; and suggest 
other possible perspectives (e.g. determine whether an 
environmental argument should include an economic 
perspective, or an economic argument should include an 



environmental perspective). Teacher prompt: “How will the 
addition of another perspective affect the impact or appeal 
of the text?”  
 
Point of View 2.5 identify their point of view and other 
possible points of view, evaluate other points of view, and 
find ways to respond to other points of view, if appropriate. 
Teacher prompt: “How can you address in your writing the 
questions that would come from others who hold a 
different point of view?”  
 
Point of View 1.5 demonstrate understanding that different 
media texts reflect different points of view and that some 
texts reflect multiple points of view (e.g. a television 
broadcast of a sports game presents the views of fans, the 
announcers, the sponsors, and the television network; 
different media texts represent people of different age, 
gender, income level, or ethnocultural background 
differently, communicating obvious or subtle messages 
that might indicate bias or stereotyping; different points of 
view are often presented in a news report of a conflict). 
Teacher prompts: “What different groups are represented 
in the text? Are the different groups treated differently? If 
so, how?” “In this news report about a conflict between two 
countries, does the reporter appear to favour one side 
over the other? Give evidence for your view.” 

 
 
 


